JAIS

his paper proposes a pedagogical model for high school English classes using

interpreting training methods, and analyzes the effectiveness and prospect of the
methods as part of the English education in Japanese senior high schools. Although the
effectiveness and the interest in incorporating interpretation methods have been
increasing in the language programs of Japanese universities, there are still few high
schools that have started using the methods. Nothing has been established in terms of
methodologies, evaluations and instructors’ training. This paper is a case report of
senior high school English classes using some of the basic interpreting training methods.
The major aim of my practice is to enhance students’ ability in the acquisition of
listening, speaking, reading, and writing skills through the methods. A two-year
implementation proved that there are a lot of benefits, bringing energy, vitality, changes,
interaction and concentration into the classroom activities, yet there are several
pedagogical issues that have to be considered and improved. This paper concludes with
practical suggestions for the remaining issues and the future prospect concerning
teaching English through interpreting training methods.
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We often take it for granted that all the news stories we see on TV or in the
newspaper are true. We imagine that the evidence and data are honestly collected,
and that the story is reported in a balanced and objective way. But are the stories so
reliable?

Read and compare the same piece of news reported in three or four major
newspapers. You will often find that the same story is reported differently in each
one: in the first it may be a major headline, in the second, just a few sentences, and in
the third nothing at all. In other words, the news you read is carefully selected and

controlled by the views and opinions of the editors or the newspaper companies.

4.2 2 11 Media Literacy
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We often take it for granted /

that all the news stories we see on TV or in the newspaper 7/ are true. //

We imagine / that the evidence and data / are honestly collected, /

and that the story is reported 7 in a balanced and objective way. /7/

But are the stories so reliable? /7/

Read and compare the same piece of news /

reported in three or four major newspapers.//

You will often find / that the same story is reported differently in each one:/
in the first it may be a major headline, / in the second, /

just a few sentences, / and in the third / nothing at all. /7/

In other words, / the news you read 7/ is carefully selected and controlled /
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by the views and opinions of the editors or the newspaper companies. 7/
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2003 3

We may be aware that the world is too complex for the media to report the
whole of a story, or even all the important stories. , we need to be careful
when we watch TV or read the newspaper, and to remind ourselves that we are not
getting the whole picture.

you have heard the expression ‘media literacy.” This means the ability
to use the media as a tool, like language. be ‘media literate,’ it is essential
for us not to lose our identity. We need to be aware that there are lots of events the
media is not reporting. There are opinions quite different from those reported in the
papers. It is important for us not to just be a passive receiver of information, but to
think about and investigate issues for ourselves, and to communicate our own ideas
with others. we do this, our society will lack diverse views and opinions.
, we may come to think that the world presented in the media is the real

world!
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4.8 8 11 Media Literacy

We may be aware / that the world is too complex for the media /

to report the whole of a story, / or even all the important stories. /7/
Therefore,/ we need to be careful / when we watch TV or read the newspaper,/
and to remind ourselves / that we are not getting the whole picture.//

Perhaps /7 you have heard the expression ‘media literacy.’//

This means / the ability to use the media as a tool,/ like language.//

In order to be ‘media literate,’/ it is essential for us /

not to lose our identity.//

We need to be aware / that there are lots of events / the media is not reporting.//
There are opinions / quite different from those reported in the papers.//

It is important for us / not to just be a passive receiver of information,/

but to think about and investigate issues 7/ for ourselves,/

and to communicate our own ideas with others.//

Unless we do this,/ our society will lack diverse views and opinions.//
Moreover,/ we may come to think / that the world presented in the media /

is the real world!//

/ /
/ //
/ / /
7 //
/ //
7 / / //
/ /
I //
/ /
//
R /
[ / /
/
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