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With the rapid increase of number of undergraduates who are studying interpreting in Japan,
some instructors are facing numerous challenges. Many of them stem from the fact that, in
Japan, students who have sufficiently high language ability to start full-fledged interpreter
training are few. While interpreting training covers various aspects of aural-oral skills,
listening comprehension ability holds the crucial key to interpreting successfully. Thus it is
quite important for students to acquire good second language listening skills. This article
concludes with some practical suggestions of incorporating L2 listening comprehension skills

into basic interpreting trainings.

1. IZFCHIC

WEAE, AARMERRPS - MiRABORESO T T, K%, BRORERE2 E T, @il
BEEZITTWDLFAEZXGE LT AR 7 AZ#HAELLOE#RHAE] (HF#h
2007) ZFEfE L7z, ZOMEORKRAZE L., HARATOMBERBAFITITWL< DDA
DHEETDHZERHOLEOTERELVITh Tz, e THAEBOARIZEIT HERHA
BIZOWTH LK, RBZT 2 N TERVON, FAEOFEFLEMED [ k]
Thole, WETFLL, BPRREE CRERBFANEROFAEND, B EAENR
K<, BELCOWVWTITK ZETHTERWEAEE T, BEAWEDOFEENERZ 7RI
FTEFEL TR, MRICERE L TV DLIHE LD RN ERghoi,

FEENIN D TROVEAEZMNGIC, EROBREZROT-OORELZTDOEEIT-
ThH, DHRIEIWFTERNEZAD, BLTL2LFALLOFHEEREEEIETL
FIERMEESZBHEATND, L L. 20X 95 REHRERLEFLENE D L,
il bR 7 7 AEFORETIE RV, SO RBARDOREHEMBE DL Rz 5 M3
Tbdhd, TNEITITHREREEHOTHZ 1L, BETIERW,

TANAKA Miyuki, “Introducing L2 Listening Skill for the Basic Interpreting Training.”
Interpreting and Translation Studies, No. 8, 2008. pages 57-72.
© by The Association for Interpreting and Translation Studies



[is@aRAFZE] No.8 (2008)

LHth, BIRBENZHRALT 220 =—XIZIh A, MAOHFEL L TONEEHEWN
TW T, FBERNE. ZRiE, FEFOBEKSCER. BM. sl E 2 50 BmaRE
BHERICOWTHREHEEZITV., S LIIEARH 52 61X, BEL TN 2ODN
REMBANZEAL TWS BERH D, 3 CTITEHCKRE F.0 & T 214 e6E Tk, B
27 a =D EZ T ERAFTICELOELPRZTE TN,

ZZTAR TR, ETHCKZFLE T 2MWAME COBRABTICHT LI EIER
wam, WEOBE M ZME T 5, KIZ, MFEOLPEIZIIT 2 ERBE O FEF L ME
MERD, £0H 2T, EEERIESCSE SiEE%S (second language acquisition, LA
T SLA ELBE) M7 Sl Lo Thieb a3z, 57k (second language, LT L2
LIR) VA= 7 « AXNANODOMAE LY, EE2ERIFICHISHT 22 &R TE
HOMNE I EORREMEIZOWT, BRWe TR EZRITERT D,

2. BIREBFZHCHER

BUE, WOKkZFb &I M e E Tld, EREHE S BERo@iRE 2 BT 2729
I TEREH ] 1IHHTHLLEINTWD, UL, WiRAE O EEMEIZET 258
FRRICE > TERELTEY, TRNETEHRREREZESHEILTETND, VD
T, ERRE O THE )1 1T RO F “anatural gift” 72 DG 0% O < 5 im0 G
FIZAT LTz (Harris & Sherwood 1978) EHNXH -~ 72728, ZHIXERHAE O FIEERT
DHLDEM I HEIwmTHH o7,

1953 I SN EHESFEBERE WS (AIIC: Association Internationale des
Interpretes de Conference / International Association of Conference Interpreters) (213, i
5L 90 7 [E 2800 44 LL EDOXFIEFRAE VAR L TV DA, £ 2 TIRERA IS, WL
FERFERE . mOEER . A e D B )L IRIR VIR E S ARIREE N S LT
HHELTWD GED, bL., ZOXIREND, BREAADEENRNBHIZLT
i AFFHORMOF 72 613, BREAFOFEBERTHEND, BFUTRS T, W2 ITm
EARMENHDDIFHET RN & T, BREFICHEFTLHHIET. HLREOFIE
VETHLH L2 BRTL2BITNRNWEASS, UL, lx o@iRE " RAT 5T HE
ZofEMIE L, FERE L L TRBRERENAF L ZHZATHL DIy, HIRE
BIIMEATHY, 2O L H2HETH I LITTERY (Gile 1995),

Z D%, BROBYEDVIEY, BFREICIE, L0 & E THMEZREEA K72
BECHRELINDEDICRDIZENLT, bIIRRBROFZT TIERIVITTLTERNE
SIZAMHOEL Y BETIHERAEOSLERITESRBAMEND LI ITR>TnD,
ZOZEEEITHLT LI HARETES < OWBRERMRBEEPRESNLTEY,
WA A D WBIRE ORI RIEAYICEY ATV D, AT, #5733 - E, 674
BECTOERMRTET 07T Aaefld LizER (2007) OREFICLD L FEH, £
WHETULANAVOETSH D LITVA, RE - REREREL L ORFHFEHRE T, WiRE
BB ER STV D,
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ERZOX D mBEMREENEA S — 5T, BEICED L S ICHERE Z&EML TS
RERON, EOLIBRFAZNZICL THEEEZITH V& fcﬁ@f}\ O 37 FrRr N
fifi, 755715 I FE 8 BOM 72 AR O J7 15w 1220 T, Pochhacker (2004
177) 7% “has generated little systematic investigation” & f5fii L T\ 5 X 512, %7 —
~ & LT TSR ZREER AT O FEI3 D 72 < I, BB b O FLIRICH A6 D WFFE Y Fh
MZWVRILTH D, TOH, AR VBRAFTICONVTIEZHRARMENLHIEL, &
A BEATWS ZERRETHAS D,

BFEDRAKEETDEM

I, TFEOBAKFEEZPLETL2ERBEBFTOIBE 2 R THIV, HOKEEETIE

BRHAB LEFHBIEFMNEOL DO TH D &) BEA TR | W FRE BB 2355 7 7L
ERARENTLEY Z L 2SR L TE I (Gile, 1995: 210), T722b b, HWiREN
BOLIX, B—2MIZ TERENTDOET] (acquisition of interpretation skills) % H #J &
TH5HLDOTh- T, [FEFY | (language learning enhancement) D3 Tld7e\y (B
1996) & LT, WBRAB LEFHAFTIIIEO DL LTIV LD O, FEAH
R T oo, TDI=8, “the basic tenet is that language acquisition must precede
training in interpreting” (Arjona, 1984 ) & Ziv, NEFRFNFOBHLARTIZ, Lonb & L
BT EHIZOTTEL lk?ﬁ%ﬂiﬁﬁuj Thole, HKR, WRBROMR LR DT

Aid, FHREEEAEFBICEBNT, MERLLTHBEL T ANAASL U TV, 5
WiE~= I LF Y /7‘3/1/7’:”6?‘3?)07”10

LML, @7 e — bR L E R M RIE S OB 22T T, BWREEF D
HRIZH, REFEEORLAEOEND LD TETWD, TDOI LEmTHD
—D L LT, BRICHLER SO BOEEH T HZENTESL, TRETITEALEE
R o B A ORFT, Buah), #RER, EHR2R8EMA TR D L ) Ik
D, XVRETCHMWRAEFELENT L2 LEMEAZK T D N0, 2RI L
TW5b, 207, UENTEFIZIZEAEBALERL TV ARPoTo Ax ETH 2, #
LR T — R AETDH LI > TE TS (Gile, 2001),

fEAIT 1970 FARITH FEFENINHHTRVWEIZE T, AFEEZFFA L TV D&
BN H o722 ERMESHTEY (Carroll, 1978), F/-BENARRDOTOXEETH
EMTERWVWEZBEELTFEL W ERNMLNTWD (Keiser, 1978), L2 LIT4HET
. ANA VTN DOZHEADEPHEIIEICE > TETWDL—FH, BFEHGTO
“language students” O IFI X TEX TV 5 (Zannirato 2008), Z D K D ITEZFEA DA
INETLIETEDLSTETEY, EROXIITHROEMP FL—= T ICERE
&Tt%%ﬁffi MG EELVWRILBAEL 2 K0 ICh»TE 7z, ZDTd, #ik
FERE D 72 )RR F I IS+ 43 7e 523 A2 12 % L T “language enhancement courses” (Ff
?jﬁﬁﬂiﬂ*—x) ERE L, HMAMRERAE & & BICEFHAT bITV., ZMEDFE
FhEbEK SR EOHEEE L > TWD (Gile,2001) £ ZALTTETWS
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4. BEOBARTOEHMRA

TIHAARTOBERBAEBIL. EOXIRRUICEPNTNDLIDTHHS DD, ARDY
B, BRABTOLIZIERBOBRAZ —nthh o TRREZ T TE =R, FE
TEHRFERLRFEFECHEREED 7 FANEHESNLTWD, DARETIE, 7 TI
2005 D BERE T 105 PA EORFPRRZFPE ClaR B O ENFEIE S TR Y (Y,
2005), HAETIXZN 21T DI LR DO KF, K¥ERE, B2 72 & ClRBEED
BREMTONATWD LIS D (HFM 2007), ZRKZEWMx-boD, 22T
FERRIZHEE SN TV DIEEFIENE LR DROTHDLIDON, TOHRIZONTOMR
AETEEIT, Bx & LTHATWH RN, TOEEROIEEIZEHL WV,

%< O%A, BAOKRFETERIN TV 2 EREEORE L, @REIFOB G L 5FE
SER LN S oD & RIFRFICOFERE o TV D OB (R, 1996) LT
WD, RPITIFERZ ZRAE VI FERELBT THDEH OO, EEIFFEFEEN PO L
RO &GRS —2 855, ZOMIZOWT Rubrecht (2005: 69) ® X 512, HA
TERFEFI T OMRELBEBREOEMRK E LTELATWDI DT TIERND
C. ”There are limits to what instructors can teach and to what students can learn, particularly
in the semester or two of T/ ” & L T, Y-#, WBHEREOFIR - BROPTETIT., HE
WXL LI FENFEILENTELZLICLRVRDDL LERMTLOIELH D,

FIEE, DREORFIZE T 28FRAE O TRICIRZAIC 2> TE2DIE, X
EOELIDOIEESEXDOMBETH D, WDOZ T 71 @R T AZHmETH O E %N
H~2007 FEEFENET > — ~ ) (HFM 2007) OFEERO 2T, EETLHES
H?D TOEIC Aa7 £ LDl bDTHD, ThaeAThNhd X I, A7 950
BEZDFHENND — T, 450 LULDRAELZHB Y FAEDOEFREIE D K
ERHETH D,
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DL FALEB OFET OBNE T IS WAL ITBL O —®E-E>TEY,
%@%@%xf\ EEENTZ2RZOHE LML TS, WFAIZ, 445 Hizitbh
72 BARFNL AR - WEFEMOPFEIZ L D &, —HOKRHBERFE~DEF(LDOH
MR WNSZEIRESTWNDL—FHT, BIZ 47.1%bDODRETITFEEENLTVD LD
FERE e, ZHEEAAEZFCEAL TS GE2 ),

T T ORFOBRO 7 7 ATH, FHEOFETE MO gt O A T4 % B
FEIZoTETEBY, 4%, FHEKICOSN, BBFHLEWVWFAEZZfHEEL T
< Z iF, iﬁ?ﬁ?%ﬁ,<&é b THIND, BEREFNEFFoTND ZEN
AR & 72> TV H BRI W T, BEPEREMEWPEENZHIEZ TV DH LD
%ﬁiﬁﬂf%é

EHIC, ZOMEEREEL T, IO T 7 — NRAETIE, @7 7 AD¥ERED

%<1, BEAKROBRE THL NEREIFOEG) Lo b IFEFE L@ % W4
LTWDHZELHALNITRSTWVD, THROLLHE ST

[ BRI SA=3®F (K&EN) BILT TR

LRBELTHBY, ZOXIRFAEZRIT, ERO X D ITEREEMINBEAZ FEH LT
B HONWTITS ZERHRT, FEDIRZHEFT 223 LK OB bn
b, Flo, FBEFICHTHFEHERETOLOEZERIFTTLEERIESI X BT 5,
ORI BRFAERNGIZ, PREOEREABT NS BETE TR L TES TiXu,

c*

5 nEH DA

f?ﬁ?%@%ﬁ%ﬁﬂ@#ffﬂﬁkjyk@< FEREFRANEHIIOTHD
D2 RD &0 ) WEEZRBVEICH LT, BREF L VIR N IO N2 TF
RERWESTZL@3ELY, HAmo@Ey, @R W I ERICISRRERPGEND
e, R RO BIEZ N, ;ZYWTP I NS OO A 7y X, —JE
B> T HTHA I,

Lo, BoRZFLE T 2RAFTOMATIZ, 4 THUMOE L OB HITRLE,
BeSL7-9 . HE” (unnecessary, useless or harmful) & D& X BN XELHI T, AT <4
[EIREZHE S SLA WF9E & O IS U T RGEE RS RIS T, & 40 4RI
STEMNIZHX A LLRY . @iRFIRIR DL EH T, BFAFTICITTELETHEE
L=< iaino iz L) SIEBH A CT® 5 (Zannirato, 2007), T OHEMH X, Al X 51z,
WK O AR # BB Tl FICFEF IR R ALY U TN 2RI EEZ T T&E T
BO, BRATIEILEE SNDRRREMHGEEREICRET & T (Keiser, 1970),
R AMARTLGEIE. BB N TRRT RS THD LORMRBNTZDTHEH A
7,

R, BOKTYH, BMiREBFEL L VIEMHEILI TN ERNH D L OE AN R 245
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DL, MSEE DI EZFONTLHFEEREL R TETWD, =& 2T Kalina
(2000) X, BFREEN L VI b DIFEL DAFILOMEERICE - TEAESND =D
“a carefully structured sequence of learning steps” [#Hl.LDEE Z > THAG D I N
—HOFEERAT T BDURETHY | SLAMESLRKELHEREOMAEZED | A%
NWNENDORHIRIAFF 72 EZ2 I B B LN L, 88 EIT I RETIERVWNERS L
Tn5,

floT, BPATEEFICE->T, DLBREOEAREZITVARN DL, HiRE 2 &K
ﬁ@é%%ﬁw&wﬁﬁﬂTm%ott®\ﬁiﬁa#%®ﬁﬁi&*_<%N\ﬁ
TIEPRVAHINTWVWDLEERD, BREABICADIATO, Wb H AHEE
(pre-interpreting tasks) EMHINTWNWDH I A v 7 « LARVA, VT vrvar, J7n
Brvayv, ¥4 007 RTTL—=Ur 7 ¥y R—A 773 CIEFEFIO
HRPBO TRV, S OICHEMPRBRINFICEB N TS, SBFEANEEICAPERN D
ZEHLZW, LEZE, BIRAZ — /L TOZRKEREFEE ICH T L0 7 — KXy 7
DL FEBEATA LB (2002) 285 L, HEE, KRB TGS, SUE BW%RZR L,
FEEMIREIC R0 IR ERN TR BRRE STV 5

ZOXDICHARTOBEREE . ?ﬁﬁk@%b@%ﬁ%@#% 4 H E CHERE Lkt
FTEebEA0, Ll @REFHEETHO LR TV INMIENL ED X5 iR
ZHH L TWDHOMN, FIFAEIZIELWOD, WHZFA TR S 572 2 H 30 % W
FHTHIENTELON, LV o TMEEERIT, v F—A V7T L8572 LI

A D—FEDFIRZ FRD T, FEEA TW AW (EJF 2005; A 2003; HH 2002),
REEN, MEICAONZ T E, ZOFMEELRD 2 &b RA Bl LT
TWER, RIEZLTEATRVWONE I 1, 5%, B2z T 5ETHS 9,

6. NEZHEREINLCDOMEDIGH

1BREBLIVR=Y

S9FTHARL L2 TOU A=V ZHEAOFERIT, @iRFFICB W TH BEE RS
ThHd, BREVOIEEITMRERLRY, ENLDOA 7y PRREREKREFFO,
ENREARTIE, BRI EZZIT TWAREELDLT, VAU IREFELESHI>EDOK
T, ZRICHOWT, BRI TIZED L IITKHL L THEDTHA I D, HHE
WHEROEEZFINZ & > THDHE, LT OWAOME Y K L THEM I D DR — KT
5D,

EEZEEmMOtE S (BEKRZER) PERSEI=EMAIAL TS

OB HFEIT, RTAHEMORANENLHIICEZLIN, BAMNDLT D &,
AR éz)%ﬁﬁz’»ﬁiéo L, FAEBITBEEN 2> 2 EAr-CrEiR L= A1
HIEWMAEZTHZLENTETCH, & [BEWREZHMBET S LW IO TIE, &
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HEZ TV, ETVERDZENRTERWVEED, FAEPHEMOLD N2 EElS 2
ETT I, KKHERNAZY  BERAHEME LTV 35 L5 1iE72 6720 (i 2005)
MmHThb,

Thbb, ZOXIREEGTIETIE, FAREOLS B WEMICHEEEY | WA
fRECETWLON%E TR ZLICERPEINTH D, £DZDHERIIH “training”
VD XD x, BAREER testing” TR o T LE-TWVD, Ak, #FEL VWO HLDIT,

(B2 55 CTHY. TANOETERNFITTHDL, Z2OXI REFEOMVIEL T,
VA= T HEEDLS bW ETL2D1EA90, T b U A= 7 jom Eidi@EiR
HEICBWTIE, FAEPBDLHICOIT A& DT, IO TIEMESN 2D TH
A, MR TY A= 7 R0 RAE T,

SL (source language) DB ZER Y ATEHRV>EORBNIEETEL LY

=|* EEAEAA LY |2 [TL (target language) [ZER+ % L)Y

LW T AFTADANA FICKEY , BRAFENERITITEFEE DL Z LN Z WV, Bk
FIZROOLNDY A= TRENIE, —KOEFFETLELIND )V A=V ITHENE
DIXEPIC AN EL, GELFERBRRDNEZ B ICH S0 BEST 2 1R MNET
H5,

L2 L, BATO@BRBEBHICBWOTIE, U A=27 Hbo oo RN HEECH b
OB EE 2 55 1T0 7L<, ZLIFXFREANOHBENEESRTWD, O
LR TIX, BIRZFSFAEORDICTIEA D72 HIEREMIC Al S L7z (Zannirato,
2007) EWVHXRFLZWLS LONRHTE THAREETIT R WA, FEDIZ, HIROF
HIXEmETHRO CTEMMTLLY . H#LRLT EETELLHOTHZLIIAAET
bHI, LonL, FEDNENLTHIE, BLWIIBICE > TEZO M ET S &
BombnZx, FFRETHZHNTEZHEL TWDLDIT T, RN LIITHDD Z &
E0b, FAOBEBESCHENTOE IO N EOHNOBFICEEZ2E®REZ L OLD
RO HIXFN S EF 2R G, 2005)

SLZBEED N, RIBICKERERAFFDBRENL 2, VA=V T HINED
FAEIZIT@ERINFICADANS, HDNITERIFEWAT LRSS T, BHEERY I
B hiRE Lo E#H ., —BYVDI2 VA=V T cAX L EHIZOTSELRE,
BRI O Z B TFEEEZE LML ENLETH A H, TOEDITIE, HEAliTE
REIWCE > THERY A=V TN ZMIETZOOHTERICHONT, MikziEd, 24
DEREIIE LT EOMOAVIEEEZITo TN ZENRKETH D,

6.2 L2YR=ZUSTIEEARE
IEFEHIZEDORINTY A= 70%, Fide » EL 5T - K LW FEFED 4

63



[is@aRAFZE] No.8 (2008)

RED 9B, “passiveskill” &£ LT, AE—F LI/ —F 4 U7 ELRT, fHEN
WEER DB THDEEZLNTWE, LM LIEHE, 232=87 4 7 REHOEFRN
ERHBEORNTEERMEZ 5D Do, VA=V Z7HEEIZELTYH, BEHE
T2 AELBEAICITONS 9512780, HLWREEEIZOWTOMIENREA T
V5% (Martinez-Flor& Uso-Juan, 2006), L2 TDO VU A= 7 IZHT M2 KT T\ D
Mendelsohn (2006:81) (X, #ED Y A= 7 HEWZ HT-ODORIEITIT, LT O AR
VETHDHELTWD,

- there should be an initial needs analysis
(BN =— A& FEi T & TH D)
- linguistic proficiency features such as sound discrimination, understanding the
role of stress and intonation, etc, must be taught
HOMB, BB LA bR = a VOREIOHMBER ESFHEORBEHA L NET
H5)
- training should be given in recognizing linguistic signals
(F—=V T3 EBOV T TN ERBETELIIIIRDLEIFERTRETHD)
- training should be given in recognizing extra-linguistic and paralinguistic clues
(== 73 EEMEME N T ESBAIHERERBL LN L EMIT & T
H5)
- there should be a lot of listening practice
(VA= Z7HE PSR IO LIRETH D)
-the material should be spoken English
(FEHT 2 BMITAFERFETH D NE)
- the content should be appropriate
(O AEFTEE R b D THDHRE)
- attitude and motivation should be considered
(FEHEOZHEBESHELZEE T X THD)
- the level of difficulty should be carefully set
(HESEITEERSBRET NS TH D)
- the delivery should be natural
GELHIZBERTH 5 ~%)
- the material should be video not audio
(BEA =T 4 ATE R ETATH D RE)
- the course cover different kinds of listening
(REFRLRDV A= 7HEEEET D)
- there should be a recognition of the importance of prior knowledge

(Tl O BEMZRH ST RETH D)
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- pre-listening should precede the listening
(PREMIT) A= 7 ORNCERTRETH D)
- the course should teach, not test
(REFHZALHTHY . T A PO TIIZRW)
- the course should include training in hypothesis formation, prediction and making

inferences

(BETIHRHTEKL., THSHEN T 2 N E2BET 2z G THD)

INODORERATHEHALNR IS, EFETITY A= 7HEEOR, AARTHEIZ
%WEhTwéioﬁ\ﬁu%i%f%#ﬁTE%%%5Jkwi\ﬁﬁiﬁm@—
T FETEEZEBD WD, ToRbVIZ, VA=V % “active” 725 iBIEH)
D—=DLLTEBLRA, XBED=—AZEELOD, TDOV A=V TRENEZMITLT
WL ZEDITIEEIRE L TWITIERVWO N, BEHURFRNRIND L HICR-TE
Tn5,

toAABEREE L %%ﬁ%ﬁﬁ FRRL20T, L2ICBT DV A= 78 hikx, -
EHiZ, ZOEEORTHRABIZY TROFIHT RS ERELHERETLIOL D IEE
GA7e, L2 LAARTIE, @R EZ T WD RETLHLORNTH, VA=V T
ﬁ?ﬁbfwé%ﬁﬁﬁ%h#@@@@zﬂék%ﬁéné Z T, %@ﬁ@&k
LT, L2V A= THEFEZOWTOMEDO RN T, BiREE 0% CTbIsH A6
LORDDHRHIE, BAZRH L CTHLILEERS D LS Lz,

6.3 L2YRZUTHHM

TIERIZ, VA= THEMIZOWTERZTHD, @BFHBICBWTIE, EHT 5%
MIZFENRICREREELHEZ DL Vo THRE TRV, FICFEHEARIZEDO X
DREMENMT 20T, TOROFERRDIT T Z2ELAT DG LH L0, HE
FILFICFEEDNFE > TV LRI LZ I 5 IHPET 5 & 572 “the right stuff” % 5,

DD ENHFETH D (Beebe, 1988) E S XSO TW5DH, HRAFTICBWTH,
[ BR N2 bt i3 RS kwTiEET%th
HM O EARY R RIRICHTZ>TIE, TOHESELHLDLMENLEE LT LT,

BIRNT DML END D, Mu@mmjzﬂl ERFZIEMIEICB T2 ) A= 7oy
O DHEROIRMNT, AT HEHMZEIRT LT, UTORICREETRETHD
ELTWaA,

- Word count; total number of words in a text
R TR A MCHEA STV 2 EEORE)
- Text speed; average speed (words per minute) of the speaker

(RAHE ; A E—h—RETHS G5 0T
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- Individuals and objects; total number of individuals and objects
(B NS WIR D% B AN & iR O %0
- Text type; narrative, descriptive, instructive, argumentative
(7% 2 FOME - WEE3C. R R BRSO
- Pause unit length; average number of words per sentence (or pause unit)
(R=—AMOES ; BT A2 (HBDWERORN—AET) EHEATND
R B 72 B EEH)
- Object distinction; clarity and distinctness of individuals or objects in the text
(ABRIE 3 7F 2 bHOANMIER LD HWFETH % 7)
- Inference type; inferences required are very familiar to the listeners
(Hfm 2 A 7 M FRELSHICHNTEZ LD TH D0
- Information consistency; information in text is consistent with information known by
listener
(IFMOBEEYE ; 7 XX FOEBIZHE FRFOEHE P EL THRWD)
- Information density; ratio of known to unknown information in the text

(WAL - 7% 2 b OREAE&H & ARAEHROES)

ARDOYEERG, TROOHEBICMA T, EHIZT7F A MO readability (FEHLT
I) RFEEOHGE (P, B TOREBREOER) RELEBETDHERVWES I,
TTICLETZDEEEZEBLEL YV A= 7OTFF A MIKSETESIREENTED .,
%< D GHEGEE LTo) REFEHEOBG TIEH I TV D,

—J, BROTF A MZHOWTIX, &9 ThHA I, Kalina (2000) 73, BKDIEGR
JITATHHAENTVETFRAMIOVWTOREREEZITo-TVEIN. THICKD L,
EEROBRBG THEbN T CEREN, BMRET L2 Z AT EEOREBTEM L LT
FIH SN TWA 72 & authentic 72 EM N EA L SN DM AR (p21) &ML T
5o

ZHE T authentic RZHM DEADREIFICTHONWTOMEmMmIT., BRETO IR I1Z,
FEAEMZ AT el olz, 7273 SLA WFFE-CHMEFE B IE D 72 ) TIE, 2372V LAAT
226 B D “authenticity” % 8 < Dk LIE I TN TE TW5DH, —HRETE TiX,
HIZRAT 4T « A= —DEBICHEL TWDLBGEEZBET T, VA= 728)
R THLETLHEBZANIFENTZZ &b H o7 (Rost, 2006 ) W5, L2>L Long
(1996) (2 X % & authentic ZRE ML, FEFLNLDOEWEEDLEZRVWT, AT
X2 e T RN L HAE EDTBY, OB & LT, X authentic 72 #H %2 & D
EEMAT L L. FEEIE HHGEM, GBS D TH ae s —v g i,
LT 5 FELRERTH I EEZMONLNLBERERH LML LR L TW5,

A, BREITEFOTE 72y a L THY, TOHERMREHEMIZIT>TND
WR A 7 — 2B W TiX., B TfE iv/z authentic M 2 S Z L IIMNETH S &
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BERD, ELFEBEOBRBAGOFHKEZ D ETH authentic 72 BH 1072 0 A TH
52 LI SICEHT D, ERGEFEHAENRWFEAEEZNGE L TWDLERY 7 AR E
DYty authentic REM A ZDEEDORTHIMT 5 &, BELEFHZENZHL O LS
RINHLHEETHD, £z, authentic REAM ZFAEN+FITHENZR2ED K 5Tk
HETITIE, RERMMNRBM ZHEAT 0L FEELREREZEBES TLNLT
YT TLHIENTEL LI, BREFOEM b LRI RETHA I,

6.4 LA DOMT

TIXEREE D% T, authentic REMEZFIHLIEWES., COLIHIRRICERELT
FEMADIENTEDLDOEAI D, TOHREMEEZEZEZ THAD, EIREE O HTIERIC
DN TIRARZGH LD 727> T Kalina (2000:21) 1%, @RI O AFIHIZHB W CTid, #idh
B AT vy 7L LT, PAEOENLFE=—XZE&DLET, HT257F 2 MOl
{b. (simplification)72 K Z > Tk v | BERMZRFRE L TE, UTZ2HITF TS,

- reducing complexity and density
(HHESRLHEREBEEDOESNE T D)
- replacing difficult lexical items and grammatical choices by less problematic ones
(D EORVERSLEZHMB LT VI I ICHFEET)
- making optimum use of prosodic means such as intonation and stress and of nonverbal
signals
(s, BB ETv Y T4 v 7 RFBE. BLORSHENESZRERREMT D)
- adapting speed of presentation
(FLEBYT—YarOHELEEZD)
- providing ample information on the communicative context

GEEOBERICO W T o Hhzigtdtd o)

72 & Z authentic 2B TH->TH, T DX 9 7 Kalina (2000) 23E)DH 5 L 5 72 %
ZRL, fHT27FAMREFRBMICFEMADL 2 LICL->T, FAEOLERA
HEHEML, AOFEFRELUEHT2ZERATE 2B LR, FAELLLOD
RV ANANRH ELTERERGIT, MAICHMOESEZ LT TV ZEHHHTH
A9,

BEICANEGE 28 OBFZE O 72/ TlX, authentic REHMICTFE2MZ D2 LD RFEEZDH
STIEIERVBEVREIN, TXF A NOEESNGENFEEOBMRIEEIZ L S
BB E WD S8 (Chaudron, 1983 fth) 72 S 272 0 LRI B AT O TV 5, EEE
TXADMD Y IELUSLSERITHRE ~ EREITHER D D) 03, THIHRE~FHREI
IXHIZREZ MY KT Z E N BRCFLIBZ BT 5 Z E LA, HFE VRN 2 (Il
2002: 41) LOBERALHY . THFRAFOFEFGICH L TIE, 4 THEBERERLLZE
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25HH WD, £z authentic 27 F A MIFEMZA D Z LITX - T, XARO TN A
HARIZRY, MEWICHERHERIEL <RV, FEEDNAFE 245 et b5
T XEThsI,

ORI RER AR T, LETIE, AEBHEFEORIGENRICBNTIE, 7F X b
%wtﬁEuﬁﬁM(mmﬂoﬁé®fi@< FHXZEELENOSH, L0001
LTI TG0z, TH#VIRL ], THERGER EORAL & AN 722t %
Mz, 0 F < FER (elaborate) L, i@%ﬂf@ﬁh”’”%@f@ﬁ#%ﬂb T 50
BICRVHLTWD, ZoXomii, 4%, BREAFHOBM2EA2 5 ETHR
WIZBEITR D,

7. TEOH

PLbE, R Tik, BN RERIE~D L2 U A=2F « AFLOEAIZONT,
fREIE, BRI, BMONM L2 EOR RN BRMICER LTz, TORER., SE
FEHARIESS SLAWFIE N O O R O ITIE, BIRAEOL TH .+ IS 3 ATaE 722 1
DD Z LA,

Mok, AAZMDT. ZHETIRBEREFTICHED L ANLEO RN TIE NERAF )
ETRERHEE B Thy, —HREBL TRBIRELOBZINEN -T2, HNIC
WER7 Z AFFEF 7 T AL IIRELELRDI L, 2B THHERZIDHILHLHAETDH
A9, LaL, 7‘:&2%5(“&;0(%\ @R W) T akx (FHERE2EGDT)
. SEE N LT b7, [FEF] LOoMEbY #EBHET 22T TER0VET T
%, AEIHY B 72 SLA WFIE0 o E GG B ET 78 O FE i <. 97TIZ 100 UL B
BRI HEKKE L E T 25 EOKBE T, BAICHZERNTORL TA HICE->TWVD,
FRUTHEARD & WEARIEER E%%ﬁ:kb\t T THDLIDIT, RO Z — NI
<L FERESOEIFE LN TR, HERICESWREESC, B RO LRI
FRIFZE L D © SLA #7040 EH R ﬁ%&@io# XD MNICEE T, FRICHEFEL T
L8 O L EERIZZ D,

5 2 A0 & % Téﬁﬁﬁﬁ TRV TIE, SLA BFERCHMEREZSRIEM EICIR S 3, &
%X, tLEEFEF. BB ﬁikﬂ::ﬁ7w95/ AP —F « a3 o= —
a v, DELEEES. mn%ﬂé‘ . BET. ABELOHEY, MBI LI K SEE T
D PR ﬂ%%ﬁn%%ﬁmﬂ%ﬁ&%%ﬁm CEAL, BN EDOTH -
TH, HIRBEBFTICHTELZLORH 561X, BBIICHEAZRKADL L DWVDEXR
LUETH D,

INET, HROBRABIZOWTEZLDHGE, 20700 L LbRRKNDOREL %
FRns, E0OarT 7 A MNORNPTHEBINDZENSL PO TIH RV ERD
o, LML, BARATOERBEEHER, SHOX I ICHINO—&%E L EoTVDIR
YE%‘:%K%& EAZEAHARAEORERFICHLHZMIT RN O, BRBEAEFIZOVTOHE

MAEIERICED DMEN D DH,ZHE H K TOHE p}i%ﬁﬁi%l G B} L,

ll
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BHBMECEPTE DALY ANV EZRBEICRAH SN LD TH D, 208, £725E
FOEMNEZHVENRAERDRFEAEIZ, TD XKD RECKD @ L)L O iR EE 7]
ZHAIZROTYH, FrafRlicffinzgtc Loy, Ml “full-fledged training” (Z A
DAEMNZ, Lo LIEBAZEEZITWV., B LWIEREEFIZHA O 5721 OENGEY
73%% ZOT SHETH DL INBRICAD DD KR LEADORETIT WL/,
FUZBALZR D, 7 7 A AT EFHZ BN, P THITL T, BT EE R
LDITWERBBEIRDLED—NE LTOLIRRT,

T, DRETIIRERD TR ESR, £ RFPIT, ASED 20T diE 2 /g
KENTVLIONRBRTH D, £DOHF T, 2:1:#—ya/%£wkbt%%ﬁﬁ
~DOEHIIFE S 7272 L THA TS, EFOKFETYH, LOVBAOHIEZHBEON Y
FaT LAERODTHERBERIT TEY, TOXH72HP T, 5%k, BREEV LR D RE
ZEAICELOTH L6, Mo n»o O ZEEINICED AL, »oB b EiE

R FIF L B ICHEAER TV ZENRBBETH I EMUICE S, TOERK
2H L, fH]x ORFESLRKRERL EOMHIIZLAARETHL 2, BN EZRDT, %
PR 72 B AR KA e~ OR VEEN D L ZATH D,

8. m®&IC

Z O TIE, AEREERIERSE _SEEAMAR LI o Th b Ea N, B
EBU A=Y c AXAUNDOM ALY, EENRERIEICBISRT 22N TED
DONEI D, ZOREEMHIZOWVWTEREToT, 5Kk, VA= TR TR, A
=X SR —F 4 R E OOV TS ER AT, LR
BIZOWTOEBREFIT TNEZVWEESTWNDS,

HWE COMXEPETDICHE > THERT NS AZ2HE £ LI REERFE R
TR LR IERE - BAFRGREL = — A OERIERZER, b CICEBRE DT 212, ZO5 &
D CTREHOEEZRLET,

&

P8
4
g.uuu “\

I MHET (TANAKA Miyuki) KSR 55 78 £ ﬁ:/ﬁ%ﬂﬂﬂi.ﬁﬁﬂi H
N = | R?ﬁﬁ/\ﬂ/\ﬁéﬁi TR TEEREE | TREEHF L. T4
EFE & L CORBRERE] 2 L, Z1% TA Study of a College Interpreting Class in Japan
- The Effect of Basic Interpreting Training Focusing on Listening Comprehension | [ K H 3C{b K
FAE](2007), Ty R—A > 7 LT a YT o HEOHEHMHEIZ OV TDEL [THE JASEC
BULLETINJ (2008) 72 & 23 5, # A& : mtanaka@kra.biglobe.ne.jp
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